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EDIS 7720:  Word Study Language Structures
3 Credit Hours


CISE
Fall 2014
Class Dates: September 8- April 28, 2014
Meeting Schedule:  Online

Final Exam:  December 8 (9 p.m.) – December 13, 2014 (11 p.m.)
Instructor: Julie Janson Gray, PhD.
Email:  jjj7e@virginia.edu    Phone:  804-662-7464 (office)/804-283-1768 (cell)  
Office hours by appointment only

Class website: https://collab.itc.virginia.edu/portal
To setup e-mail: http://its.virginia.edu/email/accounts.html
Technical problems with Collab:  collab-support@virginia.edu
Course Description:  Focuses on the theory and research underlying the acquisition of orthographic knowledge. Explores the increasingly inextricable relationship between orthography and phonology, and the language structures inherent in morphological aspects of English spelling. Building on the history of English spelling, the course touches on cross-linguistic issues related to different orthographies

Course Objectives: This course will enable you to:

· Discuss the role of spelling in literacy development. 

· Identify research that supports developmental spelling theory.

· Describe the similarities and differences of a word study approach to phonics spelling and vocabulary instruction compared to other approaches. 

· Identify and describe characteristics of how children read, write, and spell in synchrony at each stage of developmental word knowledge. 

· Describe each of the five stages of spelling development and their correlates to other stage models:

· the Emergent Stage 

· the Letter Name/Alphabetic Stage 

· the Within Word Pattern Stage 

· the Syllables and Affixes Stage 

· the Derivational Relations Stage 

· Assess and analyze spelling samples from children at each stage.

· Determine appropriate word study instruction for each stage.

· Analyze case studies.

· Design appropriate sorts and develop instructional plans based on children’s spelling samples.

· Analyze a sample class of assessments, group students for instruction, and develop a differentiated plan for classroom management and instruction.

· Explore vocabulary development and instruction across all levels.

Mode of Instruction:  We will use the university’s platform for courses called Collab (https://collab.itc.virginia.edu/portal).   Students are expected to activate their UVa ID and use it for access to the class site. Assignments will be submitted there; the gradebook will allow individuals to keep track of their performance in the course. All course materials and readings will be available on the Collab site as downloadable documents.

Required Texts:

Bear, D., Invernizzi, M., Templeton, S., & Johnston, F.  (2012).  Words Their Way: Word Study for Phonics, Spelling and Vocabulary Instruction, Prentice Hall, 5th edition. 

*Students must sign up for the Pearson PD Toolkit  in order to have access to the course videos and the class composite spreadsheets.  To sign up visit:  http://pdtoolkit.pearson.com/
Recommended Texts:

Templeton, S.,  Bear, D.R.,  Johnston F., & Invernizzi, M. (2010).  Vocabulary Their Way.  

Boston: Prentice Hall/Pearson. 

Flanigan, K., Hayes, L., Templeton, S.,  Bear, D.R., Invernizzi, M.,  & Johnston, F. (2011). 

Words Their Way with Struggling Readers. Boston: Pearson Education, Inc.

Stage Sort Books:

Words Their Way Letter and Picture Sorts for Emergent Spellers (2010, 2nd edition)

Words Their Way Sorts for Letter Name Spellers (2009, 2nd edition)

Words Their Way Sorts for Within Word Pattern Spellers (2009, 2nd edition)

Words Their Way Sorts for Syllables and Affixes Spellers (2009, 2nd edition)

Words Their Way Sorts for Derivational Spellers (2009, 2nd edition)
Grading and Exams: 

· 10%  Participation and Exercises

· 20%  Chapter Quizzes (7 Open-Book Quizzes; 60 minute time limit Quizzes 1-4; 45 minute time limit on quizzes 5-7. The first quiz will not be counted in your final grade.)
· 20%  Assessment Assignment See rubric at end of syllabus for assignment description.  (Assessment packet provided.)  
· 25%  Two Word Sort Stage Assignments  (One Sort Assignment for Emergent, Letter Name or Within Word Pattern Stage / Second Sort Assignment for Syllables and Affixes or Derivational Relations Stage)  This assignment must be completed with a student.  *Make sure you submit the correct stage assignment.  Sort 1 should be done with an Emergent, Letter Name or Within Word Pattern student.  Sort 2 should be done with a Syllables and Affixes or Derivational Stage student.  Submitting the wrong stage sort assignment will result in a loss of 4 points.
· 25%  Final Exam  (Closed Book; 3 Hour Time Limit)
Points/percentages equate to grades as follows: 

	100          A+
	87-89       B+
	77-79       C+
	66-69  D

	95-99      A
	83-86       B
	73-76       C
	< 65     F

	90-94      A-
	80-82       B-
	70-75       C-
	


Simply fulfilling all of the requirements of the course does not automatically guarantee a final grade of A. The quality and scope of all course work is evaluated by the instructor. All assignments must be submitted on the specified due date and late assignments turned in are subject to letter grade reductions. All assignments must be word-processed, double-spaced, typed in 12 pt. font with 1-inch margins. The final grade in this course will be based on performance in the areas listed below. 
Please note: Assignments may not be redone and submitted for additional consideration. Fairness prevents offering that option to one student and not all. Further, as graduate students, you are expected to submit your best work first.

Late Assignments:  Any assignment that is submitted after the due date will be dropped one letter grade.  Late assignments must be submitted within the week of the due date or they will not be accepted. 
Grade Reports:  This course will use the Grade Book functionality on the course Collab site.  You can also obtain your grade at the end of the course by going to the Registrar’s website: http://www.virginia.edu/registrar/
DISCUSSION FORUM EXPECTATIONS 
	Points
	3 points
	.5-2.5 points
	0 points

	Number of postings for the week

*Requirements for postings may vary from week to week.
	Meets or exceeds instructor’s requirement.
	Partially meets requirement.
	Does not meet requirement. (No postings.)

	
	
	
	

	
	Meets or Exceeds Expectations
	Partially Meets Expectations
	Does NOT meet Expectations

	Quality of Information
	Information clearly relates to the main topic and adds new relevant information.  Supporting details and examples are provided.
	Information relates to the main topic somewhat.  Did not completely address question/exercise.  
	Information has little or nothing to do with the main topic or question.

	Critical Thinking
	Enhances the critical thinking process consistently through reflection in response.
	Critical thinking and reflection are occasionally demonstrated in responses (as appropriate).
	Does not respond to posted question or provides a partial response.

	Participation
	Responds frequently, encourages and/or facilitates interaction among class members.
	Rarely responds to other classmates and instructor in a meaningful manner.
	Responds to instructor only and not peers.

	Professional Language
	Professional vocabulary, writing and attitude exemplified consistently.
	Professional vocabulary, writing and attitude are sometimes evident.
	Lacks professional writing style and vocabulary.


UNIVERSITY POLICIES

University Email Policy

Students are expected to activate and then check their official U.Va. email addresses on a frequent and consistent basis to remain informed of University communications, as certain communications may be time sensitive. Students who fail to check their email on a regular basis are responsible for any resulting consequences. 

Incomplete Policy: Should circumstances arise that prevent the student from completing the requirements by the due date, a student must contact the instructor and formally request permission prior to the end of the course.  Incompletes are granted to students who have an extenuating circumstance (such as the death of a family member or a serious illness) that precludes them from completing the course during the scheduled semester.  
http://curry.virginia.edu/uploads/resourceLibrary/Petition_for_Incomplete_Grade.pdf
Honor System:  All work should be pledged in the spirit of the Honor System of the University of Virginia. The instructor will indicate which assignments and activities are to be done individually and which permit collaboration. The following pledge should be written at the end of all quizzes, examinations, individual assignments and papers:  “I pledge that I have neither given nor received help on this examination (quiz, paper, etc.).”  For more information about the Honor Code and University Policies, please visit http://www.virginia.edu/honor/
Special Needs:  It is the policy of the University of Virginia to accommodate students with disabilities in accordance with federal and state laws.  Any student with a disability who needs accommodation (e.g., in arrangements for seating, extended time for examinations, or note-taking, etc.) should contact the Learning Needs and Evaluation Center (LNEC) and provide them with appropriate medical or psychological documentation of his/her condition.   Once accommodations are approved, it is the student’s responsibility to follow up with the instructor about logistics and implementation of accommodations.

If students have difficulty accessing any part of the course materials or activities for this class, they should contact the instructor immediately.  Accommodations for test-taking should be arranged at least 14 business days in advance of the date of the test(s).  

Students with disabilities are encouraged to contact the LNEC: 434-243-5180/Voice, 434-465-6579/Video Phone, 434-243-5188/Fax.  Web: http://www.virginia.edu/studenthealth/lnec.html
FERPA: Family Educational Rights & Privacy Act http://www.virginia.edu/registrar/privacy.html
Annual Notification: Students attending, or who have attended, the University of Virginia are given certain rights under the Family Educational Rights and Privacy Act of 1974 as amended (20 U.S.C. 1232g) and Rules of the Department of Education (34 C.F.R. Part 99) implementing this Act.

BIBLIOGRAPHY

CLASS 1 - Introduction

Required Readings: Words Their Way 1 & 3  

Templeton, S. (2005).  Instructional approaches to spelling:  The window on students’ word knowledge in reading and writing.  In L. Wilkinson & E. Silliman (Eds.) Language & Literacy Learning:  Collaboration Between Speech Language Pathologists and Classroom Teachers.  New York:  The Guilford Press.
Supplemental: Invernizzi, M., & Hayes, L. (2004).  Developmental-spelling research:  A systematic imperative.  Reading Research Quarterly, 39, 2-15.

Classic: Henderson, E. H. & Templeton, S. (1986). A developmental perspective of formal spelling instruction through alphabet, pattern, and meaning. Elementary School Journal, 86, 30-41.

CLASS 2 - Assessment

Required Reading: Words Their Way 2  

Abouzeid, M., Invernizzi, M., Bear, D., & Ganske, K, (2000).  Approaching phonics through spelling.  The California Reader, 33, 4, 21-28.

Supplemental: Helman, L. (2005). Using literacy assessment results to improve teaching for English-language learners.  The Reading Teacher.
Classic: Invernizzi, M., Abouzeid, M, & Gill, J. T. (1994.) Using students invented spellings as a guide for spelling instruction that emphasizes word study. The Elementary School Journal, 95, (2), 155-167

CLASS 3 - Emergent

Required: Words Their Way 4  
Yopp, H.K.,& Yopp, R.H. (2000).  Supporting phonemic awareness development in the classroom.  The Reading Teacher, 54,130-143.
Supplemental:  Morris, D., Bloodgood, J.W., Lomax, R.G., Perney, J. (2003).  Developmental steps in learning to read:  A longitudinal study in kindergarten and first grade.  Reading Research Quarterly, 38, 302-328.
Classic: Chomsky, C. (1971).  Write first, read later.  Childhood education, 47 (6), 296-299. 
CLASS 4 – Late Emergent-Early Letter Name

Required: Words Their Way 3 & 4   

Ehri, L.C. Development of Sight Word Reading:  Phases and Findings.  In M.J. Snowling & C. Hulme (Eds.), The Science of Reading:  A Handbook, pp. 135-155.  Oxford, UK:  Blackwell Printing
Supplemental: Blackwell-Bullock, R., Invernizzi, M., Drake, A.E., & Howell, J. (2009).  A concept of word in text:  An integral literacy skill.  Reading in Virginia, 31, 30-35.
Classic: Read, C. (1971).  Pre-school children’s knowledge of English phonology. Harvard Educational Review, 41, 1-34.

CLASS 5 – Letter Name

Required: Words Their Way 5  & 3  

Johnston, F. (Sept. 1999).  The timing and teaching of word families.  The Reading Teacher, 3(1), 64-75.

Supplemental: Caňado, M. L.P. (2005).  English and Spanish spelling:  Are they really different? Reading Teacher
Classic: Beers, J.W., & Henderson, E.H. (1977).  A study of developing orthographic concepts among first graders.  Research in the Teaching of English, 11(2), 133-148.

CLASS 6 – Early Within Word Pattern

Required: Words Their Way 6  &  WORDS THEIR WAY Struggling Readers 2

Supplemental: Ehri, L.C. (2000).  Learning to read and learning to spell:  Two sides of a coin.  Topics in Language Disorders, 20, 19-36.
Classic: Barnes, W.G. (1989). Word sorting: The cultivation of rules for spelling in English. Reading Psychology, 10, 293-307.

CLASS 7 – Within Word

Required: Words Their Way w/ Struggling Readers 4

Zutell, J. (1998). Word sorting:  A developmental spelling approach to word study for delayed readers.  Reading & Writing Quarterly: Overcoming Learning Difficulties, 14, 219-238.
Supplemental: Templeton, S. (2003).  Spelling.  In J. Flood, D.Lapp, J.R. Squire, & J.M. Jensen (Eds).  Handbook of research on teaching the English language arts (2nd ed., pp. 738-751).  Mahwah, NJ:  Erlbaum.  
Classic: Morris, D. (1982).  Word Sort:  A categorization strategy for improving word recognition ability.  Reading Psychology:  An International Quarterly, 3, 247-259

CLASS 8 – Early Syllables and Affixes

Required: Words Their Way 7
Choose One:

Bloodgood, J.W., & Pacifici, L.C. (2004). Bringing Word Study to Intermediate Classrooms. The Reading Teacher, 58(3), 250–263.
Invernizzi, M., Abouzeid, M., Bloodgood, J. (1997). Integrated Word Study: Spelling, Grammar and Meaning in the Language Arts Classroom. Language Arts, 74, 3, 185-192.
Supplemental:  Moats 5: The Structure of English Orthography, in L. Moats (2000). Speech to Print:  Language Essentials for Teachers.  Baltimore:  Brookes Publishing.

Classic: Venezky, R.L. (1967). English orthography: Its graphical structure & its relation to sound.  Reading Research Quarterly ,2 (3), 75-105. 

CLASS 9 – Mid-late Syllables and Affixes

Required: Words Their Way Struggling Readers 5 & 

Templeton, S. (2009). Spelling-meaning relationships among languages: Exploring cognates and their possibilities.  In L.Helman (Ed.) Literacy Development with English Learners, 196-212. New York:  The Guilford Press.

Supplemental: Templeton, S. (2002).  Effective spelling instruction in the middle grades:  It’s a lot more than memorization.  Voices from the Middle, 9, 3, 8-14.
CLASS 10 – Late SA/ Early Derivational Relations

Required: Words Their Way 8 & Vocabulary Their Way 4
Supplemental: Ehri, L.C., & Rosenthal, J. (2008).  The spelling of words:  A neglected facilitator of vocabulary learning.  Journal of Literacy Research, 39 (4), 389-410
Classic:  Templeton, S. (1983).  Using spelling-meaning connections to improve word knowledge in older students.  Journal of Reading, 27 (1), 8-14.
CLASS 11 – Derivational Relations

Required: Words Their Way 8

Templeton, S. ((2004).  The vocabulary-spelling connection:  Orthographic development and morphological knowledge at the intermediate grades and beyond.  In Baumann, J. & Kame’enui, E.J. (Eds.) Vocabulary Instruction:  Research to Practice.  New York:  The Guilford Press.

Supplemental: Wolfe, M., & Kennedy, R. (2003). How the Origins of Written Language Instruct Us to Teach: A Response to Steven Strauss. Educational  Researcher, 32 (2), 26-30.

Classic:  Henry, M.K. (1989).  Children’s word structure knowledge: Implications for decoding and spelling instruction.  Reading and Writing, 1, 135-152.

CLASS 12 – Organizing and Connecting to Language Arts
Required:  Mesmer, H.E., & Griffith, P. (December, 2005).  Everybody’s selling it—But just what IS Explicit, systematic phonics instruction?  Reading Teacher,59 (4),366-376.

Fresch, M.J. (2003).  A national survey of spelling instruction investigating teachers’ beliefs and practices.  Journal of Literacy Research, 35 (3), 819-848.
BIBLIOGRAPHY OF ASSOCIATED WORD STUDY BOOKS
REFERENCE BOOKS

Almond, Jordan (1995). Dictionary Of Word Origins: A History Of Words, Expressions, and Clichés We Use. NJ: Carol Publishing

Ammer, Christine (1997). The American Heritage Dictionary of Idioms. Boston, MA: Houghton Mifflin Co.

Collis, Harry (1986). American English Idioms. ILL: Passport Books

Collis, Harry (1981). Colloquial English. NY: Regents Publishing

Edelstein, Stewart (2003). Dubious Doublets: A Delightful Compendium of Unlikely Word Pairs of Common Origin. NJ: John Wiley & Sons

Folsom, Marcia & Michael (1985). Easy As Pie: A Guessing Game of Sayings, NY: Clarion

Franklyn, Julian (1987). Which Witch? NY: Dorset Press

Funk, Charles Earle (1958). Horsefeathers & Other Curious Words. NY: Harper Perennial

Funk, Charles Earle (1955). Heavens to Betsy and Other Curious Sayings. NY: Harper & Row

Funk, Charles Earle (1950). Thereby Hangs a Tale: Stories of Curious Word Origins. NY: Harper & Row

Funk, Charles Earle (1948). A Hog On Ice and Other Curious Expressions. NY: Harper & Row

Harrison, James S. (1987). Confusion Reigns. NY: St. Martin’s Press

Heacock, Paul (1989). Which Word When? NY: Dell Publishing

Rosenberg, Mary (2001). The Word Family Activity Book. NY: Scholastic Professional 

Scholastic Rhyming Dictionary (1994). NY: Scholastic

Scholastic Dictionary of Synonyms, Antonyms, and Homonyms (1965) NY: Scholastic

Weiner, Solomon (1981). Handy Book of Commonly Used American Idioms. NY: Regents Publishing

CHILDREN’S BOOKS

Cleary, Brian (2005). Pitch and Throw, Grasp and Know: What is a Synonym?, illus. by 

Brian Gable. MN: Carolrhoda

Cleary, Brian (2004). I and You and Don’t Forget Who: What is a Pronoun?, illus. by Brian Gable. MN: Lerner

Cleary, Brian (2003). Dearly, Nearly, Insincerely: What is an Adverb?, illus. by Brian 

Gable. MN: Lerner

Cleary, Brian (2002). Under, Over, By the Clover: What is a Preposition?, illus. by Brian 

Gable. MN: Carolrhoda

Cleary, Brian (2000). A Mink, a Fink, a Skating Rink: What is a Noun?, illus. by Jenya 

Prosmitsky. MN: Lerner

Cleary, Brian (2000). To Root, to Toot, to Parachute: What is an Adverb?, illus. by Jenya 

Prosmitsky. MN: Lerner

Cleary, Brian (1999). Hairy, Scary, Ordinary: What is an Adjective?, illus. by Jenya Prosmitsky. MN: Lerner

Edwards, Pamela Duncan (2001). Clara Caterpillar, illus. by Henry Cole. NY: HarperCollins (alliteration)

Edwards, Pamela Duncan (1999). The Worrywarts, illus. by Henry Cole. NY: HarperCollins (alliteration)

Edwards, Pamela Duncan (2003). Rosie’s Roses, illus. by Henry Cole. NY: HarperCollins (alliteration)

Edwards, Pamela Duncan (1997). Dinorella: A Prehistoric Fairytale, illus. by Henry Cole. 

NY: Hyperion (alliteration)

Edwards, Pamela Duncan (1996). Some Smug Slug, illus. by Henry Cole. NY: HarperCollins (alliteration)

Edwards, Pamela Duncan (1995). Four Famished Foxes and Fosdyke, illus. by Henry Cole. NY: HarperCollins (alliteration)

Edwards, Pamela Duncan (1999). Wacky Wedding: A Book of Alphabet Antics, illus. by 

Henry Cole. NY: Hyperion (alliteration)

Gwynne, Fred (1970). The King Who Rained. NY: Simon & Schuster (homophones)

Gwynne, Fred (1980). A Sixteen-Hand Horse. NY: Simon & Schuster (homophones)

Gwynne, Fred (1988). A Little Pigeon Toad. NY: Simon & Schuster (homophones)

Gwynne, Fred (1988). A Chocolate Moose for Dinner. NY: Simon & Schuster (homophones)
Heller, Ruth (1998). Fantastic! Wow! And Unreal!: A Book about Interjections and 

Conjunctions. NY: Penguin Putnam

Heller, Ruth (1999). Mine, All Mine: A Book about Pronouns. NY: Penguin Putnam

Heller, Ruth (1987). A Cache of Jewels and Other Collective Nouns. NY: Grosset & Dunlap

Heller, Ruth (1988). Kites Sail High. NY: Grosset & Dunlap

Heller, Ruth (1989). Many Luscious Lollipops: A Book About Adjectives. NY: Grosset & Dunlap

Heller, Ruth (1990). Merry-Go-Round: A Book About Nouns. NY: Grosset & Dunlap

Heller, Ruth (1991). Up, Up and Away: A Book about Adverbs. NY: Grosset & Dunlap

Heller, Ruth (1995). Behind the Mask: A Book about Prepositions. NY: Grosset & Dunlap

Maestro, Giulio (1983). Riddle Romp. NY: Clarion

Maestro, Giulio (1984). What’s a Frank Frank?: Tasty Homograph Riddles. NY: Clarion

Maestro, Giulio (1985). Razzle-Dazzle Riddles. NY: Clarion

Maestro, Giulio (1986). What’s Mite Might? Homophone Riddles to Boost Your Word Power. NY: Clarion

Maestro, Giulio (1989). Riddle Roundup: A Wild Bunch to Beef Up Your Word Power. NY: Clarion

Pulver, Robin (2003). Punctuation Takes a Vacation, illus, by Lynne Rowe Reed. NY:  Holiday House

Terban, Marvin (1985). Too Hot to Hoot: Funny Palindrome Riddles. NY: Clarion

Terban, Marvin (1988). The Dove Dove: Funny Homograph Riddles. NY: Clarion

Terban, Marvin (1982). Eight Ate: A Feast of Homonym Riddles. NY: Clarion

Terban, Marvin (1986). Your Foot’s on My Feet! and Other Tricky Nouns. NY: Clarion

Terban, Marvin (1987). Mad As a Wet Hen! and Other Funny Idioms. NY: Clarion

Terban, Marvin (1988). Guppies in Tuxedos: Funny Eponyms. NY: Clarion

Terban, Marvin (1991). Hey, Hay!: A Wagonful of Funny Homonym Riddles. NY: Clarion

Terban, Marvin (1983). In a Pickle and Other Funny Idioms. NY: Clarion

Terban, Marvin (1984). I Think I Thought and Other Tricky Verbs. NY: Clarion

Terban, Marvin (1992). Funny You Should Ask: How To Make Up Jokes and Riddles with Wordplay. NY: Clarion

Grading Rubric for Assessment Assignment Value: 60 Points

Assignment = 25% of Grade

The written paper should be a minimum of 6 pages in length including the title page and reference page.  Make sure you follow APA formatting. See the Perdue OWL website for guidance on APA style.  http://owl.english.purdue.edu/owl/resource/560/01/
	Criteria for Assignments
	Points/Comments

	Analyze Spelling Assessment 

Use the class assessment sample provided to complete this assignment.

Submit the following:

· Create a Class UBC Chart that lists the student, features known, features used but confused, features missing. Cluster the students by stage of development on this chart. (See sample chart provided.)

· Complete a Feature Guide for each student AND submit ONE for the assignment. WTW p. 320

· Submit a Classroom Composite with the students in rank order (high to low or low to high). You will have to complete the feature Guides first. WTW p. 321

· Complete the Spelling by Stage Classroom Organization Chart  WTW p. 318 and submit.

Items submitted can be scanned or photographed and put into one file.  Make sure they are readable.


	Value:  20 pts

	The Write Up

· Describe the range of stages in the class/group.

· In your write up describe each group in terms of stage and development.  

· Name the students in the group and the stage of development.

· Describe specific information about each group in terms of the features that have been mastered, UBC, and are absent. 

· Explain why you grouped these students together.

· Justify the groupings using the assessment data and the text as a reference.
· Are there any outliers (e.g. student who doesn’t quite fit into a group)? Explain why they are outliers and how you will meet their needs.


	Value:  20 points

	Instruction

· Determine where you will begin instruction with each group based on the data. Describe the features you will study and the pacing guide you will use (slow, average, fast).  Include a justification using the text.

· What compromises or accommodations need to be made for certain students? Explain.


	Value: 10 pts

	· Assessment information is written and presented clearly. 

· Assignment and data is well organized.

· Report is error free (e.g. grammar, spelling, APA format). 

· APA citations are included in the text and in a reference page.


	Value: 10 pts


Simply fulfilling all of the requirements of the course does not automatically guarantee a final grade of A. The quality and scope of all course work is evaluated by the instructor. All assignments must be submitted on the specified due date and late assignments turned in are subject to letter grade reductions. All assignments must be word-processed, double-spaced, typed in 12 pt. font with 1-inch margins. The final grade in this course will be based on performance in the areas listed below. 
Please note: Assignments may not be redone and submitted for additional consideration. Fairness prevents offering that option to one student and not all. Further, as graduate students, you are expected to submit your best work first.

	Grading Key
	Quality of Task
	Completeness of Task

	9-10 points

or

18-20
	Convincingly on target; demonstrates evidence of understanding and application; clear and concise in writing; writer uses references to course readings to support statements made; the reader is not distracted by grammar and/or spelling errors.
	Accurate and seamless writing; virtually a complete product.  APA style followed in text citations and bibliography.

	6-8
or

11-17
	Competent; provides credible evidence of understanding and application; some lapses in organization and clarity in writing; grammar and/or spelling errors distract the reader.
	Moderate shortcomings; minor elements missing; affects instructor’s ability to see the 

product as a whole.



	0-5

or

0-10
	Barely passable; only enough to get by; little evidence of understanding; assignments lack clarity and organization; little evidence of proofreading.  Paper exhibits or depends little or none on course content or concepts.
	Insufficient evidence of understanding & application; important elements missing or difficult to find.


Sample UBC Chart

	Students
	What Students

Do Correctly
	What Students

 Use But Confuse
	What is Absent

	Abby W.

Grace

Kevin
	Beginning consonants

Final consonants

 
	Short Vowels

Digraphs

Blends


	Not marking the following:

Common long vowel pattern 

     CVCe vowels yet.

Other common long vowels 

Less common and ambiguous 

      vowel patterns     

Simple r controlled

Inflected endings



	Joey

Ben

Sammie

June
	Beginning consonants

Final consonants

Short Vowels

Digraphs

Blends


	Common long vowel pattern 

     CVCe

Other common long vowels

Strong representation of less

       common and ambiguous

       vowel patterns

Strong representation of   

        simple r controlled 

Inflected endings

Syllable Junctures

Unaccented final syllables
	Consonant doubling

Harder suffixes

Bases and roots


RUBRIC Word Study Sort Assignments
 (Sort Assignments = 25% of Grade)
60 Points

Please include two documents:  one document that is the write up of the assignment and a second document that includes all of your artifacts.  Save files as: Lastname_Sort1.doc Lastname_artifacts_1.doc   For the second assignment use the number 2 (ex., Austin_Sort2.doc)

The written paper should be a minimum of 5 pages in length including the title page and reference page.  Make sure you follow APA formatting. See the Perdue OWL website for guidance on APA style.  http://owl.english.purdue.edu/owl/resource/560/01/
All artifacts should be scanned or photographed and added to the second word document.

*Make sure you submit the correct stage assignment.  Sort 1 should be done with an Emergent, Letter Name or Within Word Pattern student.  Sort 2 should be done with a Syllables and Affixes or Derivational Stage student.  Submitting the wrong stage sort assignment will result in a loss of 4 points.

	Criteria
	Comments/Points

	Describe Students  Describe student(s) chosen for the word study lessons. What stage of development are they in reading, writing and spelling?  Describe characteristics of learners at this stage. (5 pts)

Justification  Provide evidence that students are at this stage. Make sure you have completed an assessment. Use WTW as a reference to support your justification.  (Include Artifacts--a spelling or writing sample that has been analyzed.)  (5 pts)

	Value: 10 pts

	Features chosen, Sort & Justification  Describe the features you will compare and contrast for this lesson. Do these fit w/ WTW and the principles of word study? If oddballs are appropriate and you include them then discuss your choice of the oddballs. Include citations from the text.

Include Sort used in the Artifacts section. (10 pts)

	Value: 10 pts.

	Describe Lesson  Describe the implementation of lesson.  Discuss your role as the teacher and how the students responded. Including a discussion of the students’ responses is important.

Discuss each of the following:

Demonstrate: How was the sort introduced/ demonstrated?   

Sort and Check:  Did students sort and check?  

Reflect:  Did students have an opportunity to reflect on new discoveries/features presented?  Extend:  How is learning extended? (Typically in the writing and word hunt activities.) 

 (Include Artifacts –ex., sort, writing samples, word hunts, draw and label.)  (10 pts.)

	Value: 10 pts.

	Adherence to Principles and   Reflection/Lesson Critique:  Include a self-critique of the delivery of the lesson and the tasks completed.   Include an evaluation of your adherence to the principles of word study in chapter 3 (see principles listed below).

Include suggestions for how you might proceed the next time or if you would have made changes to this lesson. 

 (10 pts.)

	Value: 10 pts.

	Artifacts Section:   Include spelling or writing samples to prove student(s) are at said stage (#2).  Include sort used (3).  Include Artifacts from Lesson (Writing samples, Word Hunts, Draw and Label (#5). 

Taking pictures of the lesson and including those pictures are another way to document artifacts.  When taking pictures make sure the image is clear and that word sorts or word hunts are readable.

Neatly organized everything needed is in this section. (10 pts.)

	Value: 10 pts.

	Assignment Submission  Assignment submitted on time.  Includes all necessary components.  Neatly organized.  Well written; grammatically correct.  Follows APA.  (10 pts.)

See the Perdue OWL website for guidance on APA style.

Pledged Assignment

	Value: 10 pts.


PRINCIPLES OF WORD STUDY Lessons should include: demonstration, check work, reflection, extending learning.
	1. Use features that students use but confuse.
	6.  Begin with obvious contrasts.

	2.  A step back is a step forward.
	7.  Don’t hide exceptions.

	3.  Use words the students can read.
	8.  Avoid rules.

	4.  Compare words that “do” with words that “don’t.”
	9.  Work for automaticity.

	5.  Sort by sound and by sight.
	10.  Return to Meaningful texts.


Simply fulfilling all of the requirements of the course does not automatically guarantee a final grade of A. The quality and scope of all course work is evaluated by the instructor. All assignments must be submitted on the specified due date and late assignments turned in are subject to letter grade reductions. All assignments must be word-processed, double-spaced, typed in 12 pt. font with 1-inch margins. The final grade in this course will be based on performance in the areas listed below. 
Please note: Assignments may not be redone and submitted for additional consideration. Fairness prevents offering that option to one student and not all. Further, as graduate students, you are expected to submit your best work first.
	Grading Key
	Quality of Task
	Completeness of Task

	9-10 points
	Convincingly on target; demonstrates evidence of understanding and application; clear and concise in writing; writer uses references to course readings to support statements made; the reader is not distracted by grammar and/or spelling errors.
	Accurate and seamless writing; virtually a complete product.  APA style followed in text citations and bibliography.

	6-8
	Competent; provides credible evidence of understanding and application; some lapses in organization and clarity in writing; grammar and/or spelling errors distract the reader.
	Moderate shortcomings; minor elements missing; affects instructor’s ability to see the 

product as a whole.



	0-5
	Barely passable; only enough to get by; little evidence of understanding; assignments lack clarity and organization; little evidence of proofreading.  Paper exhibits or depends little or none on course content or concepts.
	Insufficient evidence of understanding & application; important elements missing or difficult to find.


