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EDIS 5760 Adolescent Literacy

Spring 2015

Instructor: Ottilie Austin, Ed.D.

Instructor Email:  oaustin@virginia.edu

Phone: 434.924.6338

Course Dates:  January 19- May 4, 2015

Class website: https://collab.itc.virginia.edu/portal
To setup e-mail: http://its.virginia.edu/email/accounts.html
Technical problems with Collab:  collab-support@virginia.edu
Course Description

Adolescent Literacy is a 3 credit graduate level course designed to support teachers of students in grades 4-12. This course covers the key components of literacy development for adolescent learners: word knowledge (spelling and vocabulary), reading fluency, comprehension and writing. Participants will identify the characteristics of adolescent learners, connect student achievement to instructional practices, explore literacy in the digital age, and examine best practices in the Language Arts/English classroom. (This is a survey course that could be considered a Foundations of Reading for Adolescent Learners.)
Course Objectives 

The objectives of this course are:

· generate a description of the characteristics of adolescent learners

· to understand and utilize effective instructional practices that engage student interest that leads to learning

· to understand and utilize classroom diagnostic assessment procedures for reading and word knowledge

· to acquire effective, research-based comprehension strategies that meet the needs of the diverse readers found in middle school and high school students

· to review  the current research that supports the successful implementation of  academic and technical vocabulary strategies

· to explore and integrate a multi-literacies approach into writing instruction

· to adapt instruction for the literacy of the 21st century

Instructional Procedures and Course Experiences This course is a combination of theory and practice.  It is necessary to reflect on the pieces that comprise the curriculum in order to design instruction that meets the literacy needs of older students.  Instructional procedures will include: lectures, demonstrations of techniques being discussed, interactive class activities, assigned reading, and planning practices which students will share with the class.

Mode of Instruction:  We will use the University’s platform for courses called Collab (https://collab.itc.virginia.edu/portal).   Students are expected to activate their UVa ID and use it for access to the class site. Assignments will be submitted there; the gradebook will allow individual students to keep track of their performance in the course. All course materials and readings will be available on the Collab site as downloadable documents.

Assignments/Grading  

See grading rubrics at the end of the syllabus for assignment criteria.

Forum Exercises = 20%



Diagnostic Roster = 20%
Book Talk and Review = 20%              

Literacy & Technology Reflection/Lesson  = 20% 



Course Reflection Journal = 20%

Forum Exercises 20%

Each week, 2-3 posts are required by the assigned due dates (in announcements). Initial posts should be about 250-350 words. Follow-up should be about 150-250.  All other follow-ups beyond course requirements may be of any length. 
	RUBRIC: FORUM EXERCISES (Value = 3 Points per Class / 20% of Grade)

	Points
	3 points
	.5-2.5 points
	0 points

	Number of Postings per Week: 5
	Meets or exceeds instructor’s requirement.


	Partially meets requirement.


	Does not meet requirement  (no postings).

	Quality of Information:
	Information clearly relates to the main topic and adds new relevant information.  Supporting details and examples are provided.
	Information relates to the main topic somewhat.  Did not completely address question/exercise.  
	Information has little or nothing to do with the main topic or question.

	Critical Thinking:
	Enhances the critical thinking process consistently through reflection in response.
	Critical thinking and reflection are occasionally demonstrated in responses (as appropriate).
	Does not respond to posted question or provides a partial response.

	Participation:
	Responds frequently, encourages and/or facilitates interaction among class members.
	Rarely responds to other classmates and instructor in a meaningful manner.
	Responds to instructor only and not peers.

	Professional Language:
	Professional vocabulary, writing and attitude exemplified consistently.
	Professional vocabulary, writing and attitude are sometimes evident.
	Lacks professional writing style and vocabulary.


Diagnostic Roster  (20%)  Due March 9th 
(This assignment coordinates with Class 3-Diagnostic Rosters) A classroom diagnostic roster and assessment narrative will be submitted including the following data: stage of spelling development, on grade level running record (% accuracy and  rate –wpm), reading level data, reading attitude survey data, 6+1 writing evaluation, and results of standardized assessment or additional comprehension data. Each piece of information will be entered into the roster spreadsheet.  A three to five page summary paper will provide a narrative of the assessment process and what you learned from it.  Please include anecdotal notes, observations, and your analysis/ reflection. See rubric at the end of the syllabus.

Book Talk and Review (20%) Due March 30th 

Choose one adolescent book to read, write a short review, and create a book talk convincing potential teenagers to read the book.  Write a 1-page book review (equivalent of a single spaced 12 point font.) Then videotape a short book talk convincing adolescents to read the book.  Both assignments (written and video) will be uploaded to the forum. See rubric at the end of the syllabus. 

Literacy & Technology Reflection-Lesson (20%)  Due April 20th 

(This assignment coordinates with Technology in the Classroom.)  See rubric at the end of the syllabus. This write up should be 3-5 pages single spaced. 12 point New Romans font.  

The purpose of the literacy reflection is to help you consider new ways to include technology in your classroom.  After reading Chapter 14 in Turning Promise into Practice by Sara Kadjer, complete the Figure 14-1 chart on p. 217 of the article.  Write a one page reflection on your current practices.  Then, write a one-page plan for something you can try out with your students.  Try it out and then write up the results and your reflection on how the lesson went. Be sure to include a copy of the chart in your submitted assignment.

Possible ideas or things to try: Class Wiki; Book trailers (podcast/videocast); Class blog; Podcasts (great fluency practice- students can use their own writing!); Google tools; Students create a Prezi; Submit your own idea.

Reflective Course Journal (in lieu of final exam) (20%) Due April 30th 

(This assignment pulls together the topics and materials presented throughout the course. Do yourself a favor and write your reflections right after each topic so it will be fresh in your mind.)  Each reflection should be 1-2 pages single-spaced (no more!), New Roman Times, 12 point font. See rubric at the end of the syllabus. 

Create a course reflection portfolio.  Each reflection should be connected with our course readings and discussions and the students in your classroom.  The portfolio should include the following reflections:

1. Adolescent Literacy: Reflect on the current state of adolescent literacy in our society and in your school.  Discuss these questions: What did you learn from the readings about the current state of adolescent literacy? What do you notice about the students in your classroom?  Have their needs and attitudes changed over time? What did you learn from your diagnostic roster about student’s instructional needs? How can the roster help you better design instruction for your students?

2. Word Knowledge: Reflect on the role that word knowledge plays in students’ reading ability.  How are spelling, fluency and vocabulary important to your student’s reading.  What did you learn from the readings on these topics?  How will it make a difference in your classroom?  

3. Comprehension: We all know that comprehension is one of the key instructional components for middle and high school students.   What causes comprehension to break down for students?  What measures can you take to better help students comprehend material?  What role does prior knowledge and engagement play in comprehension? Reflect on the approach you use to focus on comprehension. What did you try as a result of this course?

4. Writing:  Reflect on your students’ feelings about writing and your own feelings about teaching writing. How did the readings and class session on writing change your perspective of how to approach writing?  Did you try anything new with your students?  How did they respond?  What is your plan moving forward?

5. Differentiating Instruction: Do you feel that you have been sufficiently meeting the needs of all of your students?  After completing this course, how can you better meet the needs of your struggling readers, your advanced readers, and your ELL students?

6. Structuring Time:  How will you structure your language arts block as a result of taking this course?  What did you time frame look like before and after?  What changes will you make?  Explain.

7. Conclusion: Share a poem that means something to you, or one that you love sharing with your students, or one that a student wrote that you found powerful, or write your own. (
Late Assignments:  Any assignment that is submitted after the due date will be dropped one letter grade.  Late assignments must be submitted within the week of the due date or they will not be accepted. 

Points/percentages equate to grades as follows: 

	A+     100
	B+   87-89
	C+    77-79
	D  60-69

	A       95-99
	B     83-86
	C     73-76
	F     0-59

	A-     90-94
	B-    80-82
	C-    70-72
	


Grade Reports: Grades are no longer mailed to students. To obtain your grade, go to the web address listed here and see/request your grade: http://www.virginia.edu/registrar/graderequest.htm
Required Text

Beers, K. (2003). When kids can’t read: What teachers can do. Portsmouth, NH: Heinemann.

Beers, K., Probst, R. E., & Rief, L. (2007). Adolescent literacy: Turning promise into practice. Portsmouth, NH: Heinemann. 

